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Summary
This article is the product of research based on the 

CIFE (2016) methodology for documentary records 
to know the state of the art of studies on learning 
self-regulation in children and identify possible links 
between this, the socio-educational approach and 
sustainable development. Scientific articles published in 
the last three years in Latin America and the world were 
consulted in databases. The concept of self-regulation 
is similar to others such as: self-study, self-learning, 
self-improvement, co-regulation, metacognition 
and executive functions; it has been associated to 
variables such as academic performance, motivation, 
physical activity, learning styles, teaching practices, 
neurodidactics, among others. A definition is proposed 
for sustainable socio-educational self-regulation as a 
result of the research. 

Keywords: Self-regulation, sustainable develop-
ment, education, meta-cognition, socio-training. 

Introduction 

The article presented focuses on the 
categories of self-regulation (Dignath and 
Büttner, 2018; Pardos & González, 2018), socio-
education (Tobón, 2017; Tobón, Martínez, 
Valdez & Quiriz, 2018) and sustainable 
development (Alghamdi, Ernest & Hafiz, 
2018); Murga-Menoyo, 2018), applying the 
methodology of documentary research (CIFE, 
2016), to know the state of the art of learning 
self-regulation in children and identify possible 
links between this, the socio-educational 
approach and sustainable development.

The deterioration in the planet’s 
environmental balance, which has become 
an ecological crisis, is the result of human 
activity as a reflection of economic and social 
inequality (López, Arriaga & Pardo, 2018). 
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The concept of sustainable development, 
coined in the international context, refers 
to development capable of satisfying the 
needs of society without putting future 
generations at risk in the satisfaction of their 
own needs (Alghamdi, et al., 2018; López et al., 
2018). Concepts that were once considered 
unfounded, such as global warming or 
ecological crisis, are scientifically proven to 
have an impact on natural resources, such 
as water, and are thought to be the result of 
anthropogenic factors (Luna-Nemecio, 2019). 

Other challenges are being faced. The 
apparent shift from an industrial society to 
an information society, and the transition to 
knowledge society, lead to a crisis of traditional 
educational models (Tobón, 2017); programs 
are questioned and teaching strategies are 
proposed to raise awareness and mobilize 
students towards sustainability (Torres-Porras & 
Arrebola, 2018), new concepts emerge to name 
the skills in which students should be trained at 
school, such as self-regulation (Muchiut, 2018), 
and new approaches to education, such as 
socio-training (Tobón, 2017).

This article is the product of a documentary 
research that integrates the categories of socio-
training, knowledge society and sustainable 
development from the concept of self-
regulation and proposes a concept of socio-
training self-regulation, in response to a gap 
in theory that integrates and explains these 
categories, and to the scarce methodology that 
guides the educator to promote self-regulation 
in the classroom in view of the knowledge 
society and the challenges of sustainable 
development. 

The documentary research that has been 
undertaken seeks to be a reference for new 
studies and decision-making by education 
professionals. To this end, the following goals 
have been defined: 1) What is the state of the 

art in research on learning self-regulation and 
other related concepts in Mexico and in the 
international context, specifically the case 
of elementary education? 2) How can self-
regulation be explained according to the socio-
educational approach in order to arrive at a 
concept of socio-educational self-regulation? 
3) What does self-regulation contribute 
to knowledge society and sustainable 
development? And once this analysis has been 
achieved, 4) What challenges can be seen in 
the future so that socio-formal self-regulation 
can become a reality from the perspective of 
sustainability within education? 

Methodology 

Type of Study 

A documentary analysis has been 
implemented applying the CIFE (2016) 
methodology for documentary records, which 
includes the following steps: 1) Understand 
the categories in which the information is 
to be searched and organized; 2) determine 
the essential and complementary words to 
make the search in the databases; 3) search 
the articles in databases considering that 
their publication is from the last three years, 
if possible; 4) download all the articles and 
organize them by year and type of document; 5) 
obtain the complete reference of each article; 6) 
review each article and extract the information 
through textual and non-textual citations; and 
7) share the documentary record with other 
researchers and improve it from time to time. 

Analysis categories 

The categories used for the search, 
organization and analysis of information are: 
self-regulation (Pardos & González, 2018), 
socio-education and knowledge society 
(Tobón, 2017), and sustainable development 
(Alghamdi et al., 2018).
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Document selection criteria 

The documentary research was oriented 
exclusively to scientific articles no older than 
three years (2017 to 2019), with exceptions in 
the cases of articles that have set a precedent 
in the field and provide relevant information for 
the goals of this research. Guidelines, such as 
those used by Tobón, Guzmán, Hernández and 
Cardona (2015) were used: 1) The author, year 
of publication and journal were identified, 2) a 
humanist perspective of the categories exposed 
was adopted, 3) they correspond to key words 
related to the categories and subcategories 
of the research. For this research, the key 
words chosen were: self-regulation, executive 
functions, autonomous learning, knowledge 
society, socio-education, pedagogical 

practices, metacognition, sustainable social 
development, ecology, environmental 
education, children’s education, among others. 
Scholar Google, WoS, Science Direct, Scielo, 
Redalyc and Latindex were the databases used, 
selecting only articles from journals indexed 
within the period 2017 and 2019.

 Documents analyzed 

The scientific articles referenced in this 
research add up to a total of 51 titles, of which 
19 correspond to theoretical articles and 32 
to empirical articles that reflect the situation 
in the context of Latin America and the world 
(Table 1).
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Table 1. Documents Analyzed in the Study

Documents
About 

the 
topic

Complementary 
or 

contextualization

Latin 
American American European

From 
other 

regions

Theoretical 
articles

16 2 9 1 8 0

Empirical 
articles

33 0 18 2 11 2

Analysis of results 

1.	 Learning Self-regulation 

Self-regulation is explained on the basis 
of the learning process. Different research 
works (Berridi & Martínez, 2017; Díaz, Pérez, 
González-Pineda & Núñez-Pérez, 2017; Dignath 
& Büttner, 2018; Raaijmakers, Baars, Shaap, 
Paas, Van Merrienboer & Van Gog, 2017; Olivo, 
2017; Sanabria, Valencia & Ibáñez, 2017; 
Seufert, 2018) are based on Zimmerman’s 
(2002) definition of self-regulation as a level 
of metacognition, motivation and behavior, 
which manifests itself in thoughts, feelings 
and actions that lead to the achievement of 
self-established study goals and, at the same 
time, as a cyclical process. Students monitor 
their knowledge, motivations, and behaviors 
to regulate them (Diaz et al., 2017) and are able 
to control emotions, interact positively, and 
act appropriately and favorably (Pandey, et al., 
2019).

Self-regulation is a cognitive skill and, as such, 
should be taught without regard to a particular 
age (Dignath & Büttner, 2018 and Muchiut et 
al, 2018). Thus, from stages prior to schooling, 
from 0 to 6 years, there are programs designed 
to stimulate emotional competences and self-
regulation (Housman, Denham & Cabral, 2018) 
or perceptual-motor development and self-
regulation (Morera-Castro, Herrera-González, 
Arguedas-Víquez & Fonseca-Schmidt, 2018), 
there are also proposals to work on self-
regulation in the adult stage (Arenas, 2017; 
Díaz et al, 2017; Fosado, Martínez, Hernández 

& Ávila, 2018; Freiberg, Ledesma & Fernández, 
2017; García, Vilanova, Señoriño, Medel & 
Natal, 2017; Kelly, 2017; Melgar & Elizondo, 
2017; Miño-Puigcercós, Domingo-Coscollola & 
Sancho-Gil, 2019; Sanabria et al.)

Learning self-regulation in children has 
been explained from executive functions 
(Pardos & González, 2018; Vandenbroucke, 
Spilt, Verschueren, Piccinin & Baeyens, 2018). 
Self-regulation is one of the elements that 
make up executive functions, along with 
others such as planning, mental flexibility and 
attention control, among others. Qualitative 
teacher-student interactions support executive 
functions in children by creating an emotionally 
positive, structured and stimulating learning 
environment (Vanderbroucke et al., 2018) 
in addition to other factors, such as physical 
activity in school in the case of elementary 
school children, as Aadland (2018) refers to in 
his research with 10-year-old students with low 
arithmetic performance. As a whole, executive 
functions are given an important role in the 
academic activities of reading, writing, and 
mathematical thinking, as well as in the social 
and emotional regulation of the child (Bausela-
Herrera & Luque-Cuenca, 2017).

There are concepts with similar characteristics 
to learning self-regulation, such as self-study 
and self-learning (Contreras-Colmenares 
& Garcés-Díaz, 2019); self-improvement 
(Rodríguez & González, 2018), co-regulation, 
which refers to the achievement of personal 
goals through cooperation between a certain 
number of people (Arenas, 2017); autonomous 
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learning (Fernández, Polo, Fernández, Tallón 
& Hervás, 2018); metacognition, which refers 
to knowledge about cognitive processes and 
their regulation (Álvarez, Barón & Martínez, 
2018; García et al., 2017; Melgar & Elizondo, 
2017;) and executive functions, also identified 
as determinants of self-regulation (Bausela-
Herrera & Luque-Cuenca, 2017; Durán & 
Gásperi, 2018; Pandey et al. , 2019; Pardos & 
González, 2018; Vandenbroucke et al., 2018).

Following Zimmerman’s (2002) model of 
learning self-regulation, this occurs in three 
phases: the initial phase (which involves the 
determination of objectives, strategy, among 
others), the realization phase (which includes 
processes that help the student stay focused on 
the task) and the self-reflection phase (which 
involves personal judgments); it can be worked 
on in the classroom through direct promotion 
through implicit and explicit strategies, or 
through indirect promotion (Dignath & Büttner, 
2018). In all cases, the intervention of the 

educator, whether intentional or unintentional, 
stands out. It is up to the teacher to guide the 
student toward new learning strategies and to 
encourage reflection on what is effective for his 
or her own learning (Álvarez, 2017). 

2.	 Socio-training in the knowledge society 

Socio-training is a curricular, didactic and 
evaluative approach (Figure 1), aimed at 
forming individuals, groups, organizations 
and communities to face the challenges of 
the knowledge society (Tobón, 2017). The 
methodological and philosophical change 
that socio-training brings with it is its attention 
to the problems of the context, needs, 
difficulties or gaps that arise in the personal, 
family, community or institutional sphere, 
instead of focusing on curricular content 
(Prado, 2018). However, it is an approach with 
a flexible and open perspective applicable 
to curricular projects that are organized 
according to objectives, purposes, standards, 
or competencies (Tobón, 2017).

Figure 1. Concept map about socio-education and similar concepts.
Own elaboration
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From the social training, the ethical project 
of life and actions such as entrepreneurship, 
collaborative work, management and co-
creation of knowledge (with the support of 
the ICT) and metacognition are promoted. The 
ethical life project, alludes to personal goals, 
towards a continuous improvement manifesting 
universal values; this personal project, in turn, 
contributes to the environment, which involves 
socioeconomic development and environmental 
sustainability (Brito-Lara, López-Loya & Parra-
Acosta, 2019; Tobón, 2017). Metacognition, on 
the other hand, is a core process for the resolution 
of a problem; it refers to the knowledge of one’s 
own cognitive processes and their control and 
involves reflection on acting based on a certain 
goal, establishing flexible strategies, improving 
the achievement of the goal and the process of 
acting based on universal values, and preventing 
errors in specific actions (Tobón, 2017). 

The development of socio-training occurs 
through co-creation, knowledge management, 

collaboration, ethics, transdisciplinarity, linkage 
and inclusion processes (Tobón, 2017; Tobón et 
al., 2018). Steps to be followed or actions to be 
executed in educational processes are identified 
as an approach; they are: 1) Identification of the 
problem in the context, 2) Previous analysis, 
recognizing the problem detected, its impact 
and the knowledge about it; 3) Collaborative 
work, in which participants assume roles and 
responsibilities for the achievement of the 
goals and objectives established; 4) Knowledge 
management; 5) Contextualization, that is, the 
application of knowledge to the solution of the 
problem; 6) Sharing the results that emanate 
from the previous steps, and 7) Evaluation 
(Prado, 2018).

Knowledge society is a category that has 
been used to explain socio-education (Tobón, 
2017). In the knowledge society, the core is 
quality of life with inclusion and sustainable 
development. In the knowledge society, 
the tendency is to solve social, economic, 
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environmental problems, etc. by integrating 
three elements: collaboration, ICTs and 
universal values (respect, honesty, responsibility 
and equity). The coordinated work of leaders, 
politicians, researchers, those responsible for 
the training process, companies and the media 
activate the elements of the model.

Sustainable development 

The United Nations General Assembly 
agreed on 2030 Agenda and the Sustainable 
Development Goals, with a view to changing 
paradigms to address the problems facing the 
global community, including poverty, gender 
inequality and climate change (Cumming, 
Regger, De Haan, Zweekhorst, Bunders, 2017; 
Collazo & Geli, 2017) so that development 
moves away from a purely economic approach 
to address social and environmental dimensions 
(Borquez & Lopicich. 2017). Thus, the concept 
of sustainable development has been 
empowered, in its three facets: environmental 
sustainability, economic sustainability and 
social sustainability (Carrillo, 2018).

There is still a debate around the concept 
of sustainability: sustainability refers to the 
economic, social, and environmental dimensions 
with the system of values; sustainability considers 
these subsystems separately (Zarta, 2018). 
Education for sustainability implies working on 
real transformation projects, while curricular 
sustainability seeks to go beyond environmental 
content in the curriculum, promoting changes 
in teaching processes and applying a complex 
vision (Collazo and Geli, 2017).

Sustainable development has been linked 
to the knowledge society and education 
(Cummings et al., 2017), as one of its goals refers 
to ensuring the knowledge and skills needed to 
promote sustainable development, inclusion, 
through education for sustainable development, 
sustainable lifestyles, human rights, gender 
equality, as well as the promotion of a culture of 
peace, appreciation of cultural diversity and the 
contribution of culture to development.

Education for sustainable development is part 
of 2030 Agenda; however, this does not exhaust 
the approaches of education for environmental 
justice, the most radical core of sustainability, 
which implies equity and thus enters the field of 
social justice (Murga-Menoyo, 2018). UNESCO 
proposes new curricular content (climate 
change and sustainable consumption) based 
on a pedagogy that promotes self-regulated 
learning, participation and collaboration. 
There are critical positions that consider these 
measures aimed at socio-ecological efficiency 
to be insufficient (Murga-Menoyo, 2018) and 
proposals that give environmental education a 
multidisciplinary character that seeks a balance 
within a systemic framework (Aguilar, Mercon 
& Silva, 2017; Fragoso, Santos & Aguilar, 2017). 

Discussion 

There is no proportion in the number of 
research studies conducted on learning self-
regulation and similar concepts at different 
educational levels. Higher education has the 
largest number of research studies that contain 
the variables of self-regulation of learning, 
metacognition, autonomous learning or self-
regulatory capacity (Arenas, 2017; Díaz et al., 
2017; Fosado et al., 2018; Sanabria et al., 2017; 
Freiberg et al., 2017; García et al., 2017; Melgar 
& Elizondo, 2017; Miño-Puigcercós et al., 2019; 
Kelly, 2017; Sun et al., 2018). At the upper-
middle level, two studies from Mexico were 
identified (Berridi & Martínez, 2017; Rodríguez & 
González, 2018), while at the secondary level or 
equivalent, eight studies from Spain, Colombia, 
Argentina, the Netherlands, China and Scotland 
were found (Alvarez et al, 2018; Badia & Daura, 
2018; Gasco-Txabarri, 2017; Muchiut et al., 2018; 
Muñoz-Muñoz & Ocaña, 2017; Olivo, 2017; 
Pitkethly, Lau & Maddison, 2018; Raaijmakers, 
et al, 2018). At the elementary education level 
or equivalent, the number of investigations is 
reduced a little more (Table 2).
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Table 2. Empirical research with self-regulation, metacognition, self-study or executive function 
variables at the primary education level or equivalent

Country Variables contained in the research Results

Norway
Physical activity, academic performance in numeracy, 
mediating effects of executive function, self-regulation 
of behavior, and school well-being (Aadland et al., 2018)

The effect of intervention on arithmetic performance 
is not explained by change in executive function, 
behavioral self-regulation, or school well-being. 

Belgium 
Peer rejection, parent and teacher support, and wor-
king memory performance (self-regulation component) 
(Vandenbroucke et al., 2018).

There was no effect of peer rejection and parent-
teacher support. Social acceptance moderated the 
effect of teacher support on working memory.

Spain 
Executive functions (planning, working memory and 
reasoning) and mathematical competencies (problem 
solving) (Diez-Reviriego & Bausela-Herrera, 2018).

There is no statistically significant relationship or 
association between executive functions (planning, 
working memory, and reasoning) and mathematics 
(problem solving) in elementary education. 

Germany Direct and indirect promotion of self-regulated learning 
by the teacher (Dignath & Büttner, 2018) 

Direct instruction of self-regulated learning strategies 
in the classroom rarely occurs.

Venezuela ADHD, executive functions and self-regulation (Durán & 
Gásperi, 2018)

There are failures of self-regulation in the population 
studied with ADHD (emotional, behavioral and 
cognitive self-regulation)

Colombia 
Self-study and virtual learning environments 
(Contreras-Colmenares & Garcés- Díaz, 2019)

Students do not have the self-learning skills to 
work in a virtual environment

Reference:  Own elaboration.

Self-regulation and the socio-educational 
approach show points of convergence and 
discrepancies. They coincide in the concept 
of metacognition (Cabanes & Colunga, 2017; 
Gasco-Txabarri, 2017; Olivo, 2017; Tobón, 2017) 
and are different in their orientation: while 
the self-regulation presented by Dignath & 
Büttner (2018) tends towards personal goals, 
the socioformation tends towards problems 
of context and integral formation based on an 
ethical life project (Prado, 2018; Tobón, 2017; 
Vázquez et al, 2016), as it considers personal 
and socioeconomic goals, with an attachment 
to sustainability, applying universal values: 
responsibility, respect, honesty and equity 
(Tobón, 2017).

What does self-regulation contribute to the 
socio-educational approach and what does 
socio-education contribute to the concept 
of self-regulation of learning? Is it possible to 
speak of socio-educational self-regulation? 
For the first of the questions, there is evidence 
that self-regulation can positively influence 

the achievement of goals beyond school 
preparation and academic performance, 
reaching areas such as physical and mental 
health (Pandey et al., 2018). For the second 
question, socio-educational self-regulation 
could integrate thoughts (metacognition), 
feelings (motivation) and actions (behavior) 
that are planned and adapted cyclically to the 
achievement of personal goals that come from 
a critical analysis of the context and the needs 
of the community, oriented towards learning, 
comprehensive training and the resolution of 
real problems in the context.

Thus, a student with learning self-regulation 
from socio-training is characterized by the 
use of cognitive strategies, personal initiative, 
perseverance in the task and the competences 
exhibited, regardless of the favorable or not 
favorable conditions in which the learning 
occurs (Díaz et al., 2017), focusing his/her 
learning towards the solution of problems 
of the context, through collaborative work 
and the use of ICT, recognizing his/her own 
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ethical life project (Brito-Lara et al., 2019; 
Tobón, 2017). In this way, socio-educational 
self-regulation is a skill that contributes to 
the integral development of people and 
guides students towards knowledge societies 
(United Nations Educational, Scientific and 
Cultural Organization, 2005; Tobón, 2017) and 
sustainable development, and this responds to 
the third goal of the research.

There is no single form of educator’s 
intervention to promote self-regulation. The 
educator’s intervention will be related to the 
characteristics of the students, such as their 
age and the school level they are attending. 
Thus, primary school students can benefit from 
direct promotion strategies by their teacher, 
as they need to learn strategies to regulate 
themselves. Studies show that not only are they 
capable of learning these skills, but that this 
training is more effective in students in the first 
grades of primary school (Dignath & Büttner, 
2008). In the case of secondary school students, 
they respond better to the indirect promotion 
of self-regulation, which refers to a more open 
learning environment in which they can take 
charge of aspects of their own learning process 
(Dignath & Büttner, 2018).

In higher education, non-attendance 
models are optimal (Díaz et al., 2017), based 
on the educational teaching process referred 
to by Cabanes & Colunga (2017) or on the 
pedagogical practices of socio-education 
(Tobón, 2017; Tobón et al., 2018) that respond 
to real problems of the context from the 
perspective of complex thought. A problem is 
dealt with in its complexity by understanding its 
various components, dimensions and dynamics 
of change, arriving at a multidimensional vision 
that demands actions from different elements 
of the system in question for its solution.

Can socio-educational self-regulation be a 
reality from the point of view of sustainability 
within elementary education? There are 
research gaps regarding self-regulation of 

student learning in the early years of school. 
Although it has been recognized that it is 
feasible and beneficial to train primary school 
students in this area, the challenge is to design 
work strategies and to evaluate teachers’ 
intervention with respect to their students’ 
self-regulation.

One of the limitations of the research is the 
search ranges of academic articles published 
from 2017 to date, 2019; also, given the goal 
of recognizing the state of the art of learning 
self-regulation, the analysis is oriented to 
different educational levels, so it has not gone 
deep enough at a certain level or in a range of 
student ages. Thus, one of the future lines of 
research is the development of learning self-
regulation at the elementary education level, a 
level that shows gaps in research. Another line 
of research is the methodology that teachers 
have applied to promote self-regulation in their 
students and its results. The case of research 
in Mexico, both in the area of learning self-
regulation and in the area of socio-education in 
elementary education, represents a broad field 
of opportunities for future research. 

References 
Aguilar, M. S., Mercon, J., y Silva, E. (2017). Contributions 

of socio-ecological perceptions to environmental 
education. Entreciencias, 5 (15), 95 - 110. doi: 10.22201/
enesl.20078064e.2017.15.62581	

Alghamdi, A., Ernest, J. M., y Hafiz, F. (2018). Teaching 
Sustainable Practices as Part of a Holistic Education in 
the Saudi Context. International Journal of The Whole 
Child, 3(1), 42-52. https://libjournals.mtsu.edu/index.
php/ijwc/article/view/1074

Álvarez, C. P., Barón, C., y Martínez, M. L. (2018). Promoting 
the use of metacognitive and vocabulary learning 
strategies in eighth – graders. Ikala Revista de Lenguaje y 
Cultura, 23 (3). doi: 10.17533/udea.ikala.v23n03a06

Arenas, K. A. (2017). Characteristics of the socially shared self-
regulation of writing: Contributions from an research 
experience. Lenguaje, 45 (1), 35 - 60. doi: 10.25100/
lenguaje.v45i1.4613 

Badia, M. M., & Daura, G. (2018). Assessment and educational 
intervention in the classroom with disruptive students 
within the framework of an inclusive school. Revista 
Educación, 42 (2). DOI 10.15517/REVEDU.V42I2.24178

Bausela-Herreras, E. y Luque-Cuenca, T. (2017). Behavioral 
evaluation of the executive function - child version 
(BRIEF-P, Spanish version): Reliability and validity.  Acta 

http://dx.doi.org/10.22201/enesl.20078064e.2017.15.62581
http://dx.doi.org/10.22201/enesl.20078064e.2017.15.62581
http://dx.doi.org/10.22201/enesl.20078064e.2017.15.62581
https://libjournals.mtsu.edu/index.php/ijwc/article/view/1074
https://libjournals.mtsu.edu/index.php/ijwc/article/view/1074
https://doi.org/10.25100/lenguaje.v45i1.4613
https://doi.org/10.25100/lenguaje.v45i1.4613
https://doi.org/10.15517/revedu.v42i2.24178


Pedagogical-didactic strategies that help boost listening comprehension and production of English48

de Investigación Psicológica, 7 (3), 2811 - 2822. doi: 
10.1016/j.aipprr.2017.11.002 

Berridi, R., y Martínez, J. I. (2017). Self-regulation strategies in 
virtual learning contexts. Perfiles Educativos, 39 (156), 89 
- 102.  http://www.scielo.org.mx/scielo.php?pid=S0185-
26982017000200089&script=sci_arttext&tlng=pt

Borquez, B., y Lopicich, B. (2017). The bioethical dimension 
of the Sustainable Development Goals (SDAs). Revista 
de Bioética y Derecho Perspectivas Bioéticas, 41, 121-139. 
https://www.redalyc.org/jatsRepo/783/78354511009/
index.html

Brito-Lara, M., López-Loya, J., y Parra-Acosta, H. (2019). 
Didactic planning in secondary education: an advance 
towards socio-training. MAGIS Revista Internacional de 
Investigación Educativa, 11 (23), 55 -74. doi: 10.11144/
Javeriana.m11-23.pdes

Cabanes, L., y Colunga, S. (2017). Mathematics in the 
cognitive and metacognitive development of primary 
school children. EduSol, 17 (60).  http://www.redalyc.
org/articulo.oa?id=475753184015

Carrillo, F. J. (2018). The new role of cities. The Smart City: 
the real challenge of the 21st century Development and 
strategic planning of the Smart City. Instituto Universidad 
de Análisis Económico y Social. Documento de Trabajo, 
09/2018.  https://dialnet.unirioja.es/ejemplar/507134

CIFE. (2016). Methodology of the documentary record 
for the search and organization of scientific 
information. https://issuu.com/cife/docs/
metodolog__a_registro_documental_1.

Collazo, L., y Geli, A. M. (2017). Advancing education for 
sustainability. Combining methodologies to work on 
critical and autonomous thinking, reflection and the 
capacity to transform the system. Revista Iberoamericana 
de Educación, 13, 131-154.  https://rieoei.org/RIE/issue/
view/20/vol%2073

Contreras-Colmenares, A. F., y Garcés-Díaz, L. M. (2019). 
Virtual learning environments: difficulties of use in 
fourth grade primary school students. Prospective. 
Revista de trabajo social e intervención social, (27), 215 - 
240. doi: 10.25100/prts.v0i27.7273 

Cummings, S., Regeer, B., De Haan, L., Zweekhorst, M., 
y Bunders, J. (2017). Critical discourse analysis of 
perspectives on knowledge and the knowledge society 
within the Sustainable Development Goals. Development 
Policy Review, 36 (6), 727–742. doi: 10.1111/dpr.12296

Díaz, A., Pérez, M. V., González-Pineda, J., y Núñez, J. 
(2017). Impact of self-regulated learning training on 
university students. Educational Profiles, 39 (157), 87-
104.  http://www.scielo.org.mx/scielo.php?script=sci_
arttext&pid=S0185-26982017000300087

Dignath, C., y Büttner, G. (2008). Components of fostering 
self-regulated learning among students. A meta-analysis 
on intervention studies at primary and secondary school 
level. Metacognition Learning, 3, 231-264. Doi: 10.1007/
s11409-008-9029-x

Dignath, C., y Büttner, G. (2018). Teachers`direct and indirect 
promotion of self- regulated learning in primary and 
secondary school mathematics classes – insights from 
video-based classroom observations and teachers 
interview. Metacognition and Learning, 13(2), 127-157. 
doi:10.1007/s11409-018-9181-x

Duran, T., y Gásperi, R. J. (2018). Self-regulation in children 
with attention deficit hyperactivity disorder: a child 
development problem. Revista Venezolana de Salud 
Pública, 6 (1), 23-29.  https://dialnet.unirioja.es/servlet/
articulo?codigo=6570448

Fernández, M., Polo, M. T., Fernández, C., Tallón, S., y Hervás, 
M. (2018). Willingness to work within Project Based 
Learning. International Journal of Developmental and 
Educational Psychology, 2 (1), 307 - 316. http://www.
redalyc.org/articulo.oa?id=349856003033

Fosado, R. E., Martínez, A., Hernández, N., y Ávila, R. (2018). 
The virtual portfolio as a transversal tool for planning 
and evaluating autonomous learning for Sustainable 
Development. Revista Iberoamericana para Investigación 
y el Desarrollo Educativo, 8 (16), 194- 215. Doi: 10.23913/
ride.v8i16.338

Fragoso, A. J., Santos, I., y Aguilar, E. (2017). Environmental 
education for sustainable development from an 
ecosystem approach. VARONA, (esp), May-August, 1 - 10.  
http://www.redalyc.org/articulo.oa?id=360657468022

Freiberg, A., Ledesma, R., y Fernández, M. (2017). Styles and 
strategies of learning in university students in Buenos 
Aires. Revista de Psicología, 35(2), 535-573. doi:10.18800/
psico.201702.006. 

García, M. B., Vilanova, S. L., Señoriño, O. A., Medel, G. A., y 
Natal, M. (2017). Relationships between disciplinary 
training, conceptions of learning and the use of 
metacognitive strategies in university students and 
teachers. Revista Iberoamericana de Educación Superior, 
8(23), 49 - 68. http://www.scielo.org.mx/scielo.
php?pid=S2007-28722017000300049&script=sci_
arttext

Gasco, J. (2017). Differences in the use of strategies in 
the learning of mathematics in secondary education 
according to sex. Cuadernos de Investigación Educativa, 
8(1), 47 - 59. doi:10.18861/cied.2017.8.1.2638

Housman, D., Denham, S., y Cabral, H. (2018). Building 
Young Children`s Emotional Competence and Self-
Regulation from Birth: The “begin to… ECSEL approach”. 
International Journal of Emotional Education, 10(2), 5-25. 
https://files.eric.ed.gov/fulltext/EJ1197894.pdf

Kelly, R. (2017). Learning from contrasting molecular 
animations with a metacognitive monitor activity. In 
Educación Química, 28(3), 181-194. doi: h10.1016/j.
eq.2017.02.003	

López, I., Arriaga, A., y Pardo, M. (2018). The social dimension 
of the concept of sustainable development: The always 
forgotten? Revista Española de Sociología, 27(1), 25 - 41. 
doi:10.22325/fes/res.2018.2

Luna-Nemecio, J. (2019). Global warming and sociohydric 
conflict in the face of the environmental collapse of the 
state of Morelos, México. Revista Latinoamericana de 
Estudiantes de Geografía, 6, March, 74-84. http://releg.
org/pdf/releg2019n6_pp74-84.pdf

Melgar, M. F., y Elisondo, R. (2017). Metacognition and 
good practices at university: What do students 
value? Educational Innovation, 17(74), 17-38. 
http://www.scielo.org.mx/scielo.php?script=sci_
arttext&pid=S1665-26732017000200017

Miño, R., Domingo, M., y Sancho, J. M. (2019). Transforming 
the teaching and learning culture in higher education 

http://www.scielo.org.mx/scielo.php?pid=S0185-26982017000200089&script=sci_arttext&tlng=pt
http://www.scielo.org.mx/scielo.php?pid=S0185-26982017000200089&script=sci_arttext&tlng=pt
http://www.scielo.org.mx/scielo.php?pid=S0185-26982017000200089&script=sci_arttext&tlng=pt
http://www.scielo.org.mx/scielo.php?pid=S0185-26982017000200089&script=sci_arttext&tlng=pt
http://www.scielo.org.mx/scielo.php?pid=S0185-26982017000200089&script=sci_arttext&tlng=pt
http://www.scielo.org.mx/scielo.php?pid=S0185-26982017000200089&script=sci_arttext&tlng=pt
https://www.redalyc.org/jatsRepo/783/78354511009/index.html
https://www.redalyc.org/jatsRepo/783/78354511009/index.html
http://www.redalyc.org/articulo.oa?id=475753184015
http://www.redalyc.org/articulo.oa?id=475753184015
https://dialnet.unirioja.es/ejemplar/507134
https://issuu.com/cife/docs/metodolog__a_registro_documental_1
https://issuu.com/cife/docs/metodolog__a_registro_documental_1
https://rieoei.org/RIE/issue/view/20/vol%2073
https://rieoei.org/RIE/issue/view/20/vol%2073
file:///C:/Users/USUARIO/AppData/Local/Temp/
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S0185-26982017000300087
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S0185-26982017000300087
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S0185-26982017000300087
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S0185-26982017000300087
https://doi.org/10.1007/s11409-008-9029-x
https://doi.org/10.1007/s11409-008-9029-x
https://dialnet.unirioja.es/servlet/articulo?codigo=6570448
https://dialnet.unirioja.es/servlet/articulo?codigo=6570448
http://www.redalyc.org/articulo.oa?id=349856003033
http://www.redalyc.org/articulo.oa?id=349856003033
http://www.redalyc.org/articulo.oa?id=360657468022
http://www.redalyc.org/articulo.oa?id=360657468022
http://dx.doi.org/10.18800/psico.201702.006
http://dx.doi.org/10.18800/psico.201702.006
http://www.scielo.org.mx/scielo.php?pid=S2007-28722017000300049&script=sci_arttext
http://www.scielo.org.mx/scielo.php?pid=S2007-28722017000300049&script=sci_arttext
http://www.scielo.org.mx/scielo.php?pid=S2007-28722017000300049&script=sci_arttext
http://www.scielo.org.mx/scielo.php?pid=S2007-28722017000300049&script=sci_arttext
http://www.scielo.org.mx/scielo.php?pid=S2007-28722017000300049&script=sci_arttext
https://files.eric.ed.gov/fulltext/EJ1197894.pdf
http://dx.doi.org/10.1016/j.eq.2017.02.003
http://dx.doi.org/10.1016/j.eq.2017.02.003
%20http://releg.org/pdf/releg2019n6_pp74-84.pdf
%20http://releg.org/pdf/releg2019n6_pp74-84.pdf
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1665-26732017000200017
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1665-26732017000200017
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1665-26732017000200017
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1665-26732017000200017


49ÍTACA: ARTÍCULOS DE INVESTIGACIÓN E INNOVACIÓN

from a DIY perspective. Educación XX1, 22(1), 139-160. 
doi: 10.5944/educXX1.20057

Morera, M., Herrera, E., Arguedas, R., y Fonseca, H. (2018). 
Model of intervention focused from childhood on the 
protagonism of their own learning. MHSalud, 14(2), 25-
43. doi: http://dx.doi.org/10.15359/mhs.14-2.3

Muchiut, Á. F., Zapata, R. B., Comba, A., Mari, M., Torres, N., 
Pellizardi, J., y Segovia, A. P. (2018). Neurodidactics 
and self-regulation of learning, a path from theory to 
practice Revista Iberoamericana De Educación, 78(1), 
205-219.  https://rieoei.org/RIE/article/view/3193

Muñoz-Muñoz, A. E. y Ocaña, M. (2017). Use of 
metacognitive strategies for textual understanding. 
Cuadernos de Lingüística Hispánica (29), 223-244. doi: 
10.19053/0121053X.n29.2017.5865

Murga-Menoyo, M. Á. (2018). The formation of citizenship in 
the framework of the 2030 Agenda and environmental 
justice. International Journal of Education for Social 
Justice, 7(1), 37-52. doi:10.15366/riejs2018.7.1.002 

Olivo, J. L. (2017). Characterization of successful students: 
An approach to learning in the Natural Sciences. 
CPU-e Revista de Investigación Educativa (25), 114-143. 
http://www.scielo.org.mx/scielo.php?pid=S1870-
53082017000200114&script=sci_abstract&tlng=en

United Nations Educational, Scientific and Cultural 
Organization (2005). Towards Knowledge Societies. 
http://www.lacult.unesco.org/docc/2005_hacia_las_
soc_conocimiento.pdf.

Pandey, A., Hale, D., Das, S., Goddings, A-L., Blakemore, 
S-J., y Viner, R. M. (2018). Effectiveness of universal 
self-regulation-based interventions in children and 
adolescents. A systematic review and meta-analysis. 
JAMA Pediatrics, 172(6), 566 - 575. doi:10.1001/
jamapediatrics.2018.0232 

Pardos, A., y González, M. (2018). Intervention on the 
Executive Functions (FE) from the educational context. 
Revista Iberoamericana De Educación, 78(1), 27-42.  
https://rieoei.org/RIE/article/view/3269

Pitkethly, A., Lau, P., y Maddison, R. (2018). Investigating the 
association of self-regulated learning skills and physical 
activity in Hong Kong Chinese and Scottish adolescents. 
International Journal of Sport and Exercise Psychology, 16. 
doi: 10.1080/1612197X.2018.1444077 

Prado, R. A. (2018). Socioformation: an approach to 
educational change. Revista Iberoamericana de 
Educação, 76(1), 57-82. doi: 10.35362/rie7612955 

Raaijmakers, S. F., Baars, M., Shaap, L., Paas, F., Van 
Merrienboer, J., y Van Gog, T. (2017). Training self-
regulated learning skills with video modeling examples: 

Do task selection skills transfer? Instructional Science, 
46(2), 273-290.  doi:10.1007/s11251-017-9434-0

Rodríguez, C. M., y González, M. A. (2018). A look at Mexican 
educational achievement in language, mathematics 
and science. Entreciencias, 6(17), 51 - 64. doi: 10.22201/
enl.20078064e.2018.17 	

Sanabria, L., Valencia, N. G., y Ibáñez, J. (2017). Effect of self-
regulation training on learning mathematics. Praxis & 
Saber, 8(16), 35-56.  https://repositorio.uptc.edu.co/
jspui/bitstream/001/1800/1/PPS-542.pdf

Seufer, T. (2018). The interplay between self- regulation 
in learning and cognitive load. Educational Research 
Review, 24, 116-129. doi: 10.1016/j.edurev.2018.03.004

Sun, Z., Xie, K., y Anderman, L. H. (2018). The role of self-
regulated learning in students’ success in flipped 
undergraduate math courses. The internet and 
higher education, 36, enero, 41-53. doi:  10.1016/j.
iheduc.2017.09.003

Tobón, S., Guzmán, C. E., Hernández, S., y Cardona, S. 
(2015). Knowledge Society: Documentary study from 
a complex humanist perspective. Revista Paradigma, 
36(2), 7-36. http://ve.scielo.org/scielo.php?script=sci_
arttext&pid=S1011-22512015000200002 

Tobón, S. (2017). Conceptual Analysis of Socio-Education 
in accordance with the Knowledge Society. Knowledge 
Society and Quality of Life, 1(1). https://www.cife.edu.
mx/huds/index.php/huds/article/view/12/1

Tobón, S., Martínez, J. R., Valdéz, E., y Quiriz, T. (2018). 
Pedagogical practices: Analysis through conceptual 
mapping. Espacios, 39(53), 31. http://www.
revistaespacios.com/cited2017/cited2017-31.html 

Torres-Porras, J., y Arrebola, J. C. (2018). Building a 
Sustainable City in Elementary education. Revista Eureka 
sobre Enseñanza y Divulgación de las Ciencias, 15(2), 
2501. doi:10.25267/RevEurekaensendivulgcienc.2018.
v15.i2.2501

Vandenbroucke, L., Spilt, J., Verschueren, K., Piccinin, C., y 
Baeyens, D. (2018). The classroom as a developmental 
context for cognitive development: A meta-analysis 
on the importance of teacher–student interactions for 
children’s executive functions. Review of Educational Re-
search, 88(1), 125-164. doi:  10.3102/0034654317743200

Zarta, P. (2018). Sustainability: a powerful concept 
for humanity.  Tabula Rasa, (28),  409-423.  doi: 
10.25058/20112742.n28.18

Zimmerman, B. (2002). Becoming a Self-Regulated Learn-
er: An overview. Theory into Practice, 41(2), 64-70. doi: 
10.1207/s15430421tip4102_2

http://dx.doi.org/10.15359/mhs.14-2.3
https://rieoei.org/RIE/article/view/3193
http://dx.doi.org/10.19053/0121053X.n29.2017.5865
http://www.scielo.org.mx/scielo.php?pid=S1870-53082017000200114&script=sci_abstract&tlng=en
http://www.scielo.org.mx/scielo.php?pid=S1870-53082017000200114&script=sci_abstract&tlng=en
http://www.scielo.org.mx/scielo.php?pid=S1870-53082017000200114&script=sci_abstract&tlng=en
http://www.scielo.org.mx/scielo.php?pid=S1870-53082017000200114&script=sci_abstract&tlng=en
http://www.scielo.org.mx/scielo.php?pid=S1870-53082017000200114&script=sci_abstract&tlng=en
http://www.scielo.org.mx/scielo.php?pid=S1870-53082017000200114&script=sci_abstract&tlng=en
http://www.scielo.org.mx/scielo.php?pid=S1870-53082017000200114&script=sci_abstract&tlng=en
http://www.lacult.unesco.org/docc/2005_hacia_las_soc_conocimiento.pdf
http://www.lacult.unesco.org/docc/2005_hacia_las_soc_conocimiento.pdf
https://rieoei.org/RIE/article/view/3269
https://rieoei.org/RIE/article/view/3269
https://repositorio.uptc.edu.co/jspui/bitstream/001/1800/1/PPS-542.pdf
https://repositorio.uptc.edu.co/jspui/bitstream/001/1800/1/PPS-542.pdf
https://doi.org/10.1016/j.edurev.2018.03.004
https://doi.org/10.1016/j.edurev.2018.03.004
http://ve.scielo.org/scielo.php?script=sci_arttext&pid=S1011-22512015000200002
http://ve.scielo.org/scielo.php?script=sci_arttext&pid=S1011-22512015000200002
http://ve.scielo.org/scielo.php?script=sci_arttext&pid=S1011-22512015000200002
http://ve.scielo.org/scielo.php?script=sci_arttext&pid=S1011-22512015000200002
https://www.cife.edu.mx/huds/index.php/huds/article/view/12/1
https://www.cife.edu.mx/huds/index.php/huds/article/view/12/1
http://www.revistaespacios.com/cited2017/cited2017-31.html
http://www.revistaespacios.com/cited2017/cited2017-31.html
https://doi.org/10.25267/RevEurekaensendivulgcienc.2018.v15.i2.2501
https://doi.org/10.25267/RevEurekaensendivulgcienc.2018.v15.i2.2501
https://doi.org/10.3102/0034654317743200
https://doi.org/10.25058/20112742.n28.18
https://doi.org/10.1207/s15430421tip4102_2

	_Hlk63409491
	_Hlk63717382
	_Hlk56097780
	_Hlk56097845
	_Hlk56097920

